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What is Assessment? 

▪ Comes from the Latin verb ‘assidere’ meaning to sit with.  In 
assessment, one should sit with the learner.  This implies it is 
something we do with  and for students and not to students (Green, 
1998) 

▪ Help students understand what they need to do next in order to 
improve 

▪ Thoughtful improvement rather than getting it right the first time. 



“Quick Write” 
For a typical lesson, share with your colleagues some techniques you utilize to 

assess students during a typical lesson. 

▪ 1. 

▪ 2. 

▪ 3. 

▪ 4. 

▪ 5 

▪ 6 
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A Structure for Instruction that Works 



What is Assessment for Understanding? 

▪ An ongoing conversation between 
teacher and student 

▪ The bridge between today’s 
lesson and tomorrow’s 
(Tomlinson, 2014) 

▪ Like detectives, teachers looking 
for clues about student progress 

▪ Like doctors, use of diagnostic 
tests and examine suitable 
treatment options (Keen, 2014) 

▪ Multiple direct and indirect ways 
to gather input from students 
about thinking 

▪ Determination of where students 
are in relation to skills and 
understanding they need, and to 
design instruction that fits 

▪ Less about the numbers and more 
about discerning where students 
are in their learning and planning 
lessons accordingly. 



▪ Learning Targets                   * Content 
Requirements 

▪ Student Outcomes/Products * Student Needs 

▪ Teacher Feedback                   * Additional Practice 

▪ Informal Assessment                 * Socratic Discussion 

▪ Teacher Observations               *  Student Patterns 

▪ “Do Now's” / Start Ups             *  Student Writing  

▪ Exit Cards/ Summary Strategies 

▪ Rubrics                    * Tests/Quizzes 

▪ Student Presentations 

 

   

How do you see assessment? 

Activity:  

 Use the listed terms as 
a starting point to 
develop a 
representation 
(picture, model, mind-
map, concept map) of 
how you see the 
relationship between 
the following terms. 



Formative Assessment: 

 

▪ When the cook tastes the 
soup; that’s formative 
assessment. 

 

▪ When the customer tastes 
the soup; that’s 
summative assessment 



What are summative and  formative 
assessment? 

If we think of our children as plants …   

Summative assessment of the plants is the process of simply 

measuring them. It might be interesting to compare and analyze 

measurements but, in themselves, these do not affect the growth 

of the plants. 

Formative assessment, on the other hand, is the equivalent of 

feeding and watering the plants appropriate to their needs - 

directly affecting their growth. 

 

The garden analogy 



Formative Assessment 

▪ Feedback prior to the Summative Assessment 

▪ Should demonstrate same rigor as the Summative Assessment 

▪ If summative assessment requires students to apply and analyze information, formative 
assessment that requires rote memory is not appropriate. 

▪ Formative assessments are evaluated and descriptive feedback is giving 

▪ Retrieval Learning (Find it and Fix it activity) 

▪ Mastery Checks (6-12 Problems, Color Coded based Red /Yellow/Green) 

 Red: questions that students have never seen before, requiring  them to go 
 beyond knowledge or apply knowledge to new situation. 

 Green and Yellow indicate student progress toward mastery of  target/objective 

▪ Self-Assisment Rubrics/Checklist can be first attempt at what will be eventually be a 
summative assessment (evidence based) 

 

 



1. Providing effective feedback to students.  

2. Students’ active involvement in their own learning. 

3. Adjusting teaching to take account of the results of assessment. 

4. Recognizing the influence of assessment on students’ motivation and self-esteem  

5. Ensuring pupils assess themselves and understand how to improve. 

6.  Significant learning gains occur when teachers and students work collaboratively to address 
learning needs. 

7. Assessment information is shared with students so they  understand and have a sense of 
ownership in their learning.  

 

 

Rate you own effectiveness on the following factors: 



Students today…………………………………………… 
 



What does Research Say? 

▪ McREL Study 

▪ Data from 27,000 classroom observations across 24 states using 
“Power Walkthrough Software” 

▪ All Grade levels/types 

▪ Questioning observed in 41% of observations 

 



Why Question?? 
“Questions that stretch students’ minds, invite curiosity, provoke thinking, and 
instill a sense of wonder can keep students engaged (Caram & Davis, 2005).” 

▪ Activate students’ prior knowledge 

▪ Preview future learning 

▪ Reinforce information students already 
know 

▪ Provide new information on topic 

▪ Access previously learned information 

▪ Assess what students know and don’t 
know 



Classroom Practice 
 

▪ Use explicit cues (Direct approach, activate prior knowledge via personal experiences 
or situations they encounter,  remind students what they have learned and help 
building frame work for new learning) 

▪ Ask inferential questions (Go beyond “right there” questions, have students draw 
upon what they know to fill in blanks, address missing information in presented 
material 

▪ Ask analytical questions (Frame questions around the skills of analyzing errors, 
constructing support for an argument or proof of an assertion, and analyzing and 
articulating personal perspectives. 

 

Talk with your table and discuss some techniques in which…… 

▪ Teachers’ questions are open in nature and challenge all students to think and 
demonstrate reasoning. 

▪ Techniques require all students to respond. 

▪ Students formulate many questions to advance their understanding. 

 

 



Suggestions 

▪  Wait time is an easy constructivist strategy to implement to ensuring 
cognitive engagement.  

▪ Count off seven seconds assess who has raised his/her hand in terms 
of ability level before calling on a student.  

▪  If only your higher achieving students respond or if  no one raises 
his/her hand, provide students the opportunity to turn and talk or 
stop and jot.  

▪ Create an environment that signals are expected to be cognitively 
engaged.  While students are talking/recording, you can engage in a 
quick formative assessment. 

 



Suggestions Continued.. 

▪  When students speak in complete sentences, they tend to write in 
complete sentences. 

▪   When students respond in complete sentences, it reinforces the 
information for those students who are lower achievers or who have 
difficulty articulating complete ideas.   

▪ When students speak in complete sentences and restate questions in 
their responses, their articulation in writing is reinforced. 



Suggestions Continued.. 

▪ Ø  Revisit the student who has answered incorrectly. Many times after a student 
answers incorrectly, we tend to move on to another student. Once the correct 
answer is given, we don't return to the original student to have him repeat the 
answer or to inquire why he thought his/her answer was correct.  The "return to the 
student" strategy will provide additional reinforcement and put students on notice 
to listen. 

 

▪ Ø  Take opportunities to have students agree or disagree with answers. This is a 
powerful, student-centered strategy that reinforces peer-to-peer interaction.  
Instead of calling on the higher achievers to answer questions, try putting them in 
the role of  "experts" and refer to them to validate whether an answer is correct or 
incorrect. 



Suggestions for Questioning Continued: 

▪ Choose students at random/ no volunteers (popsicle sticks/golf balls) 

▪ Students raise their hands only to ask questions not answer them 

▪ Pose two questions of differing difficulty: Which of these is two 
questions is harder and why? 

▪ Forgo questions, make statements and ask students to respond…. 

▪ Whole-Class Response Systems 

▪ Color Coded Card System / Socratic Questioning 

▪ Script Questions/Discussion Topics when lesson planning 

 

 



Suggestions for Questioning Continued 
(Ducker 2012: 

▪ Record all answers on white board 

▪ Answer questions with another question 

▪ Ask questions that matter/ stay away from lower domains of Bloom’s 
Taxonomy 

▪ One thing at a time 

▪ Pause (stopwatch, smartphone, buzzer, think-pair share, stop and 
jot) 

▪ Avoid: Does everybody understand? Can we move on? 

 

 

 



Suggestions for Questioning Continued: 

▪ Avoid single right answer questions 

▪ If asking who, what, where, when, why, etc.  Make sure follow up 
questions move toward the unknown and encourages students to 
share how and what they are thinking 

▪ Expand your loop beyond the few eager students 

▪ Equity sticks, index cards, use seating chart, question ball 

▪ Tagging/Word Webs/ Graphic Organizers/Venn Diagrams  

▪ Peer Explanation 

▪ Experiment, Experiment, Experiment 

 



Collegial Sharing 

▪ What are some techniques you 
have utilized where students 
offer their own graphic 
representation of content? 

▪ How can you incorporate 
questioning techniques? 



Student Generated Rubrics: 

▪ Do not be afraid of state assessment rubrics…. 

▪ Student created real language rubrics 

▪ Provide exemplars of student outcomes 

▪ Peer Assessment 

▪ Feedback Sandwich based on student products 
(Constructive critique with explanation how to improve, 
positive comments, contextual statements, I liked 
because…Now….. Next time………..)  

▪ Use lesson time to re-draft work 

▪ Learning Journals 

▪ Teacher/Student Conferences…….. 

 



Synthesis  

▪ Information gathering/presenting refers to gathering 
information about the issue you’re facing and the ways other 
organizations and communities have addressed it.  The more 
information you have about the issue itself and the ways it has 
been approached, the more likely you are to be able to devise 
an effective program or intervention of your own.  

 

▪ Synthesis is from the Greek; it means putting together. Its 
English meaning is the same: the putting together of 
something out of two or more different sources.  As a teacher 
we’re talking about ideas.  Synthesis refers to students 
analyzing what they have learned from your information 
gathering/presenting, and constructing a coherent thought, 
idea or theme and putting them together to create something 
new. 

 

▪ Student Generated Questions: Multiple Forms 

▪ Content Banks/Word Banks/Question Stems… 



Homework………….. 

• Checks for Understanding /Practice 
Application of Skills 

• Flipped Classroom Techniques 

• Students self diagnose level of 
understanding (checklist & levels of 
understanding 

• Homework Choice 

• Exemplars/Rubrics 

• Graphs/Visual Representation by 
Standard/Outcome 

• Narratives, Dialogues, Hypothetical 
Situations 

• Social Media 

 



 
Students’ initiate interactions to deepen cognitive 
engagement. 
 





Which are 

 Learning Targets? 

1) Students will successfully complete the exercises in the 
back of chapter 3. 

2) Students will create a metaphor representing the food 
pyramid. 

3) Students will be able to determine subject/verb 
agreement in a variety of simple, compound, and 
complete sentences. 

4) Students will understand the defining characteristics of 
fables, fairy tales, and tall tales. 

5) Students will investigate the relationship between speed 
of air flow and lift provided by an airplane wing. 



Statement of Measurable Targets 

 Specifies what the students will do to achieve specific 

learning connected to the focus and review 

 

 

 Higher order cognitive thinking skills 

 

 

 Are measurable and obtainable /  Student Centered /  

in terms of not what we want to teach but what we want 

students to learn 

 



In 1956, Benjamin Bloom headed a group 

of educational psychologists who developed 

a classification of levels of intellectual 

behavior important in learning. During the 

1990's a new group of cognitive 

psychologist, lead by Lorin Anderson 

updated the taxonomy reflecting relevance 

to 21st century work. The graphic is a 

representation of the NEW verbage 

associated with Bloom's Taxonomy. Note 

the change from Nouns to Verbs to describe 

the different levels of the taxonomy. *Note 

that the top two levels are essentially 

exchanged from the Old to the New version.* 

Remembering: can the student recall or 

remember the information? 
define, duplicate, list, memorize, recall, repeat, reproduce state 

Understanding: can the student explain 

ideas or concepts? 

classify, describe, discuss, explain, identify, locate, recognize, report, select, translate, 

paraphrase 

Applying: can the student use the 

information in a new way? 

choose, demonstrate, dramatize, employ, illustrate, interpret, operate, schedule, sketch, 

solve, use, write.  

Analyzing: can the student distinguish 

between the different parts? 

appraise, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, 

experiment, question, test.  

Evaluating: can the student justify a stand 

or decision? 
appraise, argue, defend, judge, select, support, value, evaluate 

Creating: can the student create new 

product or point of view? 
assemble, construct, create, design, develop, formulate, write. 

Old version New Version 

BLOOM’S TAXONOMY 



THREE STEP PROCESS FOR CREATING TARGETS: 

 1.  CREATE A STEM:  
– STUDENTS WILL BE ABLE TO: 

– AFTER COMPLETING THE LESSON, THE STUDENT WILL BE ABLE TO: 

 

2. After you create the stem, add a verb: 

 Utilize Bloom’s Taxonomy and focus on the Higher Order Thinking Skills 

 

3.  Once you have a stem and a verb, determine and identify the actual 
product, process or outcome. 

 



Continued…………… 

▪ Some verbs that are difficult to measure objectively. The 
following verbs are difficult to assess, thus should be used only 
with a definitive means of assessment: 

▪ know , comprehend, understand, appreciate, familiarize, 
study, be aware, become acquainted with, gain knowledge of, 
cover ,learn ,realize  

▪ If you utilize verbs like "know" or "understand", make sure that 
you state how "knowledge" or "understanding" will be 
demonstrated. Remember, a good learning objective is one 
that can be assessed to determine students' mastery of course 
material. 





Review Checklist for Student Targets 

▪ Does the student target form a course goal or objective?  

▪ Is the student target measurable?   

▪ Is the student target  written in terms of observable outcomes?  

▪ Does the student target one specific aspect of expected performance?   

▪ Is the student target student-centered?   

▪ Does the student target utilize an effective action verb that targets the desired level of 
performance?   

▪ Does the student target match instructional activities and assessments?   

▪ Does the student target specify appropriate conditions for performance?   

▪ Do the student targets measure a range of objectives?   

 



Implications for classroom practice (not a 
comprehensive list) 

▪ Being confident that every student can improve. 

▪ Creating a learning environment which supports a partnership between teacher and 
students. 

▪ Using assessment to inform teaching and learning 

▪ Sharing assessment results with students and constructing clear and accessible learning 
goals with them 

▪ Clarifying or co-constructing learning outcomes and ensuring that students understand 
them 

▪ Involving students in self and peer assessment and giving them opportunities to reflect on 
their learning. 

▪ Providing feedback that helps students recognize their next steps and how to take them. 

 



Self-evaluation 

▪ Do you have confidence that every student in your class can improve? 

▪  How well do you: 

▪ Create a learning environment in your classroom? 

▪ Share achievement information with students and co-construct clear learning 
goals with them? 

▪ Use assessment information to feed back into teaching? 

▪ Clarify learning outcomes with students? 

▪ Involve students in self and peer assessment? 

▪ Provide timely focused feedback? 

 

▪ What evidence do you have for your self evaluation? 

Rate yourself from: 5 – I do this consistently well, to: 0 – I don’t do this at all 


